
 

UNIVERSIDAD DE Q!.}INTANA ROO 

O IVI ION O HUMANIDA Y LEN UA 

Pre-service English Teachers' elf-Efficacy 
Beliefs in the Context of their Pr acticum 

.. UNIVERSIDAD DE 

~QUINTANA ROO 

AREA DE TlllJLACION 

Tesis 

Para obtener el grado de 
Licenciado en Lengua Inglesa 

PRESENTA 
Azucena De Ocampo arao 
Yasury Jazmín Tzab Santos 

DIRECTORA 
Dra. María deJ Rosario Reyes Cruz 

hetumal , Quintana Roo, México, ctubre de 2021 



 

UNIVERSIDAD DE QhJ INTANA ROO 

D IV ISIÓN DE H UMAN I DADES Y LENGUA 

Pre-service Engl ish teachers, Self-efficacy Beliefs in the Context 
of their Practicum 

Presenta 

Azucena De Ocam po Sarao 

Yasury Jazmín Tzab antos 

Tesis para obtener el grado de licenciado en Lengua Inglesa 

Dtrectora 

Asesor 

• UNIVERSIDAD DE 

~QUINTANA ROO 

AftEA DE nTULACION 

COMITÉ DE SUPCRVISIÓN DE TESIS 

Chetumal. Qumtana Roo. Mex.tco. octubre de 2021 

2 



 



 



 



 



 

INTRODUCTION 

"Self-efficacy has been perceived as a key factor in the human functioning and not only because it 

affects people behavior, but al so because it has an impact on individuals ' goals and aspirations, 

outcome expectations, and the perception of impediments and opportunities in the social 

environrnent" (Bandura, 2006, p. 309). Self-efficacy beliefs also help to determine how much effort 

people will expend on an activity, how long they will persevere when confronting obstacles, and 

how resilient they will be in the face of adverse situations (Frank, Schunk, 2001 ). 

Self-efficacy is defined as people's beliefs about their capabilities to instruct different levels 

of performance that influence certain events as indicators of effectiveness (Bandura, 1997). Self

efficacy beliefs are one factor that can affect individuals in different aspects or areas of their life. 

One area of such importance is education, where teachers and pre-service teachers hold different 

beliefs about their capabilities for teaching. 

Bandura {1 986) states that individuals' self-efficacy beliefs affect the way people behave. It 

has been found that teachers measure their self-efficacy towards students' achievement (Monlagh 

et al. 2011) and that when teachers do not feel capable enough to perform a specific activity, they 

tend to hesitate about successful outcomes. In this respect, Woolfolk (2000) indicates that pre

service English teachers relate their teaching efficacy with their successful performances and 

outcomes. However, sorne pre-service teachers overestimate the complexity of sorne classes and 

student behavior, which decreases all the expectations of success they had about their future classes. 

Self-efficacy affects the effort teachers invest in teaching, the goals they set, and their leve! 

ofaspiration (Molne & Woolfolk 2003). Over time, there has been a growing body ofresearch that 

has had its focus on pre-service teachers' self-efficacy, but most ofthese studies have taken place 

in Asia. In a study in Taiwan, Lind and Gorrell (2003) found that sorne ofthe pre-service teachers 
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that participated in the study are not confident about their abilities to influence difficult children 

because they do not feel efficacious for rnanaging the group or rnaking appropriate activities for 

thern. This has to do with the lack of exposure to various types of tasks, which a1so affects their 

leve! of efficacy. However, the study also shows that sorne other participants have a high leve! of 

confidence in teaching difficult children, and they are willing to offer an appropriate learning 

expenence. 

Berg and Srnith (20 14) consider that teaching efficacy beliefs are beliefs that teachers hold 

about their ability to introduce a range of positive outcornes in their classroorns. Essentially, this 

assurnption is expressed in the leve! of confidence pre-service English teachers have in their capacity 

for teaching students and helping thern to achieve certain objectives of the class. Sorne research 

suggests that teaching efficacy has a relationship with other variables such as student's achievernent 

(Asthon & Webb, 1986), rnotivation (Cotton, 2003; Bandura, 1994), and student's self-efficacy 

beliefs (Tschannen-Moran & Hoy, 2007). 

In Mexico, there is still little research on self-efficacy beliefs in rnainstream education, 

which rneans that there is even less research in the English language area. Most of these studies 

have only considered teachers in service and not pre-service English teachers. Nevertheless, it is 

considered convenient to rneasure self-efficacy beliefs of pre-service English teachers to detect 

undergraduate students' weaknesses and difficulties in teaching, which rnay contribute to rnaking 

suggestions to a specific educational program to prornote efficacious teaching (Reyes-Cruz & 

Murrieta-Loyo, 20 17). 

Bandura ( 1997) establishes that enactive rnastery experiences, vicarious experience, social 

persuasion, and physiological and affective states are the rnain sources for self-efficacy beliefs as 

they are powerful influences on successful outcornes. However, very few ofthe studies cited above 
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have included the four sources of self-efficacy in their objectives: For instance, Woolfolk (2005), 

Murrieta-Loyo and Reyes-Cruz (20 17) researched about self-efficacy beliefs and enactive mastery 

experience; Perkkanli (2009) and Reyes-Cruz and Pool (20 17) focused on self-efficacy beliefs and 

verbal persuasion. Lin & Gorrell (200 1) and Pendergast (20 11) considered that self-efficacy beliefs 

are a significant part ofteachers' performance to lead to the more effective integration ofknowledge. 

Therefore, researching self-efficacy beliefs and the four sources of self-efficacy may provide more 

empírica! information to understand and improve pre-service English teachers' performance. 

Furthermore, research on teachers' efficacy in English as a Foreign Language (EFL) in 

Mexico is confronted with two thorny issues: (a) dearth of research and (b) lack of a sound 

instrument. There are self-efficacy scales within mainstream education (Bandura, 2006; Gibson & 

Dembo, l984 and Tschannen-Moran & Woolfolk Hoy, 2001) which have served as the basis for 

designing scales in teaching English as a foreign language (Choi & Lee, 2016; Swason 2010). 

However, there are only two self-efficacy scales developed in the Latín American context. In 

Venezuela Chacón and Chacón (2005) and in Argentina, Menghi, Oros and Abreu (20 15) Also, in 

Mexico, the scales have been only developed to measure self-efficacy in learning English in high 

school students. (Camelo-Lavadores, Ana Karen; Sánchez-Escobedo, Pedro; Pinto-Sosa, Jesus, 

2017). 

Therefore, a vacuum is observed regarding research focused on Mexican-preservice English 

teachers' self-efficacy beliefs and the sources of self-efficacy. Furthermore, there is a need for 

instruments designed to consider the Mexican context. Thereafter, the purpose of this quantitative 

study is to determine the self-efficacy beliefs of pre-service English teachers enrolled in aBA in 

English Language Teaching, to identify the sources of pre-service teachers' self-efficacy beliefs, 

and to determine to what extent English language students' self-efficacy beliefs relate to the sources 
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ofself-efficacy. An additional objective is to complement the existing scale, adding four subscales 

regarding the sources of self-efficacy established by Bandura ( 1997). With these purposes in mind, 

the following research questions were established: 

- What is the nature of pre-service EFL teachers' self-efficacy beliefs? 

- What are the experiences pre-service English teachers have had regarding enactive mastery 

experiences, verbal persuasion, vicarious experiences, and physiological and emotional states, in 

the context oftheir practicum? 

- How do research self-efficacy beliefs relate to the sources of self-efficacy in EFL students? 

- What is the reliability of the four subscales designed to measure the sources of self-efficacy 

beliefs? 

This study is significant because it will contribute to expanding an area of research inside 

the institution. First, by identifying the sense of self-efficacy of pre-service English teachers could 

help analyze and comprehend how enactive mastery experiences, vicarious experiences, social 

persuasion, and psychological and emotional states might affect pre-service English teachers' 

behavior and performance. Second, the results could also help pre-service English teachers to 

understand that being aware that the sources of self-efficacy interfere with their teaching would 

allow them to modify certain behaviors and attitudes to achieve better performances. Also, it can 

provide empirical insight into pre-service teachers' self-efficacy beliefs to improve Bachelor's 

degrees in the English Language, especially regarding the design of practicum courses in EL T. 

The present study has the following limitations. The results of this study apply only to the 

participants in this study. The sample ofthis quantitative study is not large because the survey had 

to be e-mailed due to the restriction imposed by the covid-19 pandemic; thereafter, the return rate 
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was limited. This study did not cover other areas related to teaching. It is only focused on the self

efficacy of pre-service English teachers and not teaching in general. Even though there might be 

other variables, which affect the self-efficacy of pre-service teachers, only the four sources of 

Bandura's Theory were considered. 
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CHAPTER 1: RELEV ANT LITERATURE 

The study of self-efficacy in pre-service teachers has been a prominent research area for students 

and researchers to facilitate individuals to improve, learn and develop better strategies in their 

professional teaching practice or context. In this section, such important literature related to 

teacher's self-efficacy and pre-service teacher's self-efficacy is presented along with Bandura's 

theory of self-efficacy. 

The following literature is divided into three different sections. The first one is related to 

pre-service English teachers' self-efficacy to know what the most common variables are found in 

those studies. The second one involves teacher self-efficacy beliefs to show how teachers in service 

differ in their self-efficacy beliefs compared to those of pre-service English teachers. The third 

section includes a review ofthe most important scales developed to measure teachers' self-efficacy 

beliefs. To conclude, at the end ofthis information, an analysis is provided. 

Pre-service English teachers' self-efficacy 

Based on Bandura's theory of self-efficacy, Reyes-Cruz & Murrieta-Loyo (2017) investigated 

which are the self-efficacy beliefs in teaching that pre-service English teachers have and how 

previous experience influences them. This was an exploratory qualitative study where interviews 

were used to know the information about pre-service English teachers. The participants were 1 O 

pre-service English teachers, 5 males, and 5 females who were taking the subject Práctica Docente 

ll. The findings showed that even though most of the pre-service teachers have sorne experience, 

they did not feel confident because they mentioned that they were not prepared enough to give 

classes to children, however, they mentioned that their self-efficacy beliefs increased with time. It 

was also found that sorne ofthem felt more efficacious according to the English leve! they had. 
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Cankaya (20 18) conducted a study to explore the self-efficacy beliefs ofboth EFL practicing 

teachers and EFL student teachers. This study used a survey-type research design within a 

quantitative research approach. The data were collected through a questionnaire with Likert scale 

questions. The participants were 35 practicing teachers and 17 student teachers. Also, the practicing 

teachers were grouped in terms of gender, educational degree, teaching group and teaching 

experience while teachers in service were distributed in terms of gender and university. The findings 

suggested sorne implications for building high self-efficacy levels through teacher education 

programs. The results indicated that practicing teachers outperformed student teachers in terms of 

self-efficacy, which means that teaching experience is an important factor for self-efficacy beliefs 

for real teaching. Thus, another finding discussed was the dimensions ofthe participant's efficacy 

beliefs. Sorne practicing teachers feel more efficacious about classroom management while student 

teachers feel more experienced about instructional concerns, which suggests that the more 

experienced participants are, the higher the self-efficacy in teaching. For example, the satisfaction 

and motivation of student teachers during their first years of career might help them to develop high 

self-efficacy levels in their future performances at teaching. 

Mattheodakis (2006) conducted a study to examine the impact of the English language 

teaching (ELT) in a pre-service education program at the Aristotle University of Thessaloniki 

(A.U.T.) on student teachers ' beliefs and knowledge about language leaming. The participants were 

sixty-six and their age ranged between 18 and 22 years. Thirty-six of them were followed up from 

the first year unti1 the end ofthe four years oftheir studies. The other thirty participants who chose 

their practicum participated in the research at the final year oftheir studies. For the collection ofthe 

data, two instruments were used. The first one was The BALLI (Horwitz, 1985) which is a 

quantitative self-report questionnaire with a Likert-scale. The second instrument was a 
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questionnaire which consisted of 1 O questions concerning a) student teachers' linguistic background 

- mother tongue or a foreign language, b) their knowledge of English - whether English was a 

second ora foreign language for them, e) their past English tuition- state or prívate, d) their English 

language learning experience. The findings showed that student teachers had different teachers ' 

beliefs about language learning before entering the education program (A.U.T). However, from one 

year to the next during the program, few ofthe teachers' beliefs remained stable while most ofthem 

increased gradually. And it is for these reasons that the study suggests that student teachers ' 

engagement in teaching practice raised their awareness of severa! issues relating to teaching, the 

role ofthe teacher, and the influence on their judgment about what they teach. Therefore, this study 

provides evidence that few pre-service teachers did not increase their beliefs about learning and 

teaching after one year of the program. However, many of them increased their involvement in 

teaching gradually. 

Berg and Smith (20 14) compared the results ofTSES and CAT sea! es from different teacher 

efficacy beliefs and concerns about the teaching of primary pre-service teachers. Participants were 

pre-service English teachers from New Zealand, Malaysia, and England. The findings showed that 

the Malaysian pre-service teachers got lower scores of teacher efficacy beliefs than the other pre

service teachers from New Zealand and England. It was found that the self-efficacy of pre-service 

teachers changed during the first year of teaching even though all participants were exposed to 

similar modern education systems and programs. The findings suggested that these differences are 

related not only to cultural and contextua) factors but also to the level of support received while 

teaching. 

Cabaroglu (20 14) conducted a study whose aim was to explore the impact of action research 

on English language teacher candidates' self-efficacy beliefs in a 14-week course and to help 
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prospective teachers to improve their teaching while contributing to their prior knowledge. The 

study involved the use of self-efficacy scales, reflective journals, and a course evaluation. The 

results showed that ofthe twenty student teachers in this study, only one participant's beliefs seemed 

to remain unchanged while the other participants' beliefs development could be interpreted as 

progressive. Students felt more aware of students' problems and how problem-solving skills help 

students while teaching. This study also contradicts the inflexibility view of student's teacher 

beliefs, which tend to promote pre-service teacher education programs as not helpful. However, the 

results showed how important action research was to develop self-efficacy in pre-service English 

language teachers as it increased self-awareness, improved problem solving, and enhanced 

autonomous learning. 

When it comes to teaching, different factors might interfere or contribute to the process of 

learning andas it has been seen, self-efficacy beliefs are one ofthe most influential. However, there 

are sorne researchers that suggest that other factors might, along with self-efficacy beliefs, 

contribute or interfere in the learning process. 

A study undertaken by Kulekci (20 11) explored pre-service English teachers' self-efficacy 

beliefs and evaluated the influence of sorne variables (gender, academic achievement, grade leve!, 

department preference, and so on) in the process ofteaching. The main reason for this was that self

efficacy beliefs have been an important criterion in increasing productivity and motivation during 

the teaching and learning process. The data in this study were collected from a total number of 353 

pre-service English teachers (263 girls, 90 boys). The results indicate that pre-service English 

teachers' self-efficacy beliefs do not differentiate according to gender. 

There is another research undertaken in Turkey where gender plays an important role, but in 

sorne others it does not. However, regarding self-efficacy, it was found that pre-service English 
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teachers' self-efficacy differs according to the grade leve!, which means that pre-service English 

teachers' self-efficacy increases as they improve themselves. Additionally, pre-service teachers with 

high academic achievement have stronger self-efficacy beliefs than those with low academic 

achievement. Consequently, teacher education programs have taken an important role in developing 

the self-efficacy beliefs of pre-service teachers. 

A study conducted by Perkkanli (2009) assessed teachers' self-efficacy beliefs and the 

influences of the mentors and participating classroom teachers on their self-efficacy. The 

participants were 67 undergraduate students in the final year of education in an English language 

teaching department at the faculty of education in Turkey. The findings pointed out that poorer 

academic achievement can affect the self-esteem and confidence of the student-teacher. 

Additionally, the findings provided evidence that a student teacher's efficacy also depends on the 

mentor's behavior, which means that mentors are influential in terms of modeling for student 

teachers. If teachers have a high leve! of self-efficacy that might allow students to feel more 

motivated to learn. 

A study undertaken by Yuan and Lee (2014) aimed at capturing the change of student 

teachers' beliefs through the teaching practice. The participants were three student teachers at a 

University in Beijing, China. Participants' teacher beliefs and field experiences were investigated 

with four rounds of semi-structured interviews. These interviews with different focuses were 

scheduled before, during, and after the teaching practicum. The findings indicated that student 

teachers' beliefs were not predetermined or stable, but they were open to change at any moment. 

The findings show that student teacher's beliefs experiment with a process of change while doing 

their practicum. And sorne of those change processes are related to realization, confirmation, 

polishing, re-ordering, linking, reversa!, and no change. This study concluded that to facilitate these 
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kinds of changes student teachers need to increase their self-efficacy. A good environrnent should 

also be created so that students, student teachers, and mentors work better. 

Lin & Gorrel (200 1) undertaken a study to discover the differences in pre-service teacher's 

beliefs at the beginning and the end oftheir program of instruction. The study also had the purpose 

of exploring differences between pre-service teachers in early childhood education to those in 

elementary education in Taiwan. The participants in this study were from practica! college-based 

teacher training programs in four teachers' colleges (two from North Taiwan, one from central 

Taiwan, one from South Taiwan, and one polytechnic institute in South Taiwan. 

The results of this study pointed out that Taiwanese pre-service teachers have different 

underlying perspectives of their effectiveness, which are influenced by the context of studies, the 

increasing competence, the experiences as teachers, their respective programs, and externa! factors 

such as family background and parental support. The beginning pre-service teachers were not 

confident in their ability to overcome children's poor family background, absence of guidance at 

home, and lack of parental support. Contrary, the ending pre-service teachers had a higher belief in 

their ability to acquire even more effective ways of teaching and had confidence in their teaching 

effectiveness. These differences could imply that pre-service teachers' self-efficacy may stem from 

the integration of social, cultural, and educational perspectives as they progress through the 

program. 

Pre-service teacher's self-efficacy beliefs are not just important for students ' outcomes, but 

also for pre-service teachers' future performances. Their success or failure during the practicum also 

has an impact on their self-efficacy when they become teachers. For that reason, the following 

section includes sorne studies related to teachers ' self-efficacy so that similarities or differences can 

be found in both pre-service teachers and teachers in service. 
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English Teachers' self-efficacy beliefs 

Rastegar and Memarpour (2009) conducted a study to assess Emotional Intelligence (El) and its 

relationship to self-efficacy among Iranian EFL teachers. Besides, EFL teacher differences in El 

and self-efficacy beliefs were also examined concerning gender, age, and teaching experience. The 

instruments for data collection were the Emotional Intelligence Scale [EIS] (Schutte et al. , 1998) 

and Teacher Sense of Efficacy Scale [TSES] (Tschannen-Moran and Woolfolk Hoy, 2001) The 

findings of this research showed that there was a positive relationship between emotional 

intelligence and the self-efficacy. This relation demonstrates beneficia! outcomes for ELF teachers 

such as persistence, enthusiasm, achievement, and motivation. There was no significant difference 

among EFL teachers regarding gender, age, and teaching experiences. 

In the following study, Kü<;ükog1u (20 13) investigated the self-efficacy beliefs of ELT 

instructors to identify if there was any significant difference among foreign language teachers 

regarding the gender, experience, and their BA degrees. There was also a total of 50 instructors who 

participated, 44 of them were females and the other 6 were males. The findings showed that self

efficacy attitudes and beliefs do not differ in the variables that were investigated, gender, experience, 

Lin & Gorrel (2001) undertaken a study to discover the differences in pre-service teacher' s beliefs 

at the beginning and the end of their program of instruction. The study also had the purpose of 

exploring differences between pre-service teachers in early childhood education to those in 

elementary education in Taiwan. The participants in this study were from practica! college-based 

teacher training programs in four teachers' colleges (two from North Taiwan, one from central 

Taiwan, one from South Taiwan, and one polytechnic institute in South Taiwan. Camelo-Lavadores, 

Ana Karen; Sánchez-Escobedo, Pedro; Pinto-Sosa, Jesus, 20 17). and BA degrees. However, other 

studies as the following provide something different. 

20 



 



 



 

teacher efficacy, verbal ability, and flexibility. The measures of teacher efficacy consisted of the 

Teacher Efficacy Scale (Phase 1) anda more open-ended measure ofteacher efficacy in which the 

teachers were asked to check 10 to 20 variables. 20 ofthe items were related to teacher rapport with 

students, teacher ability to individualize instruction, and teaching management skills while the other 

1 O were concerning student intelligence, parental support, and student home environrnent. 

In the third phase, 8 out of the 208 teachers from phase 1 participated. They were subjects 

in a pilot investigation ofthe relationship between teacher efficacy and teacher classroom behaviors. 

The instruments used to code classroom behavior were a teacher-use-of time measure and a 

question-answer feedback sequence measure. The results showed that all the items included a 

teachers' sense of personal responsibility in student learning and behavior, corresponding to 

Bandura's self-efficacy dimension. Data from the three traits (teacher efficacy, verbal ability, and 

flexibility) were analyzed across two methods of measurement (closed-ended and open-ended), 

using a multitrait-multimethod matrix method ofanalysis. The reliability in the BTES for the Verbal 

Facility Test was .72, Communalities for this test for two groups ofteachers in the BTES were .67 

and .54. Both the Verbal Facility Test and Controlled Association Test hada considerable load on 

the verbal fluency factor and correlated .35 with each other. 

Poulou (2007) designed a scale based on the sources of teacher efficacy grounded m 

Bandura's theory to measure the student teachers' efficacy beliefs. The Teachers' Sense ofEfficacy 

Scale addressed three dimensions of self-efficacy: Efficacy for instructional strategies, classroom 

management, and student engagement, and represented the richness of teachers ' work and the 

requirements of good teaching. Teachers' Sense of Efficacy Scale emerged from a review by 

Tschannen-Moran and Hoy (200 1 ), one of the most known measures to capture the construct of 

teacher efficacy with 24 items ofthe TSES. The reliability scores for the scale (a= .94), and the 
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reliability scores for each scale (.91 for instruction, .90 for management, and .87 for engagement), 

were high. 

Linguistic parallelism was revised by independent back-translation to examine translation 

validity. Also, a change in the number of items for student teachers to choose from what was 

considered appropriate was revised since student teachers felt more comfortable with the revised 

version of the instrument. Following the scale construction, the inventory was administered to the 

students to ensure that the opinions expressed in the interviews were represented and as the results 

of the exploratory factor analysis suggested that each of the three hypothesized factors had a 

unidimensional underlying structure, a random parceling strategy was used (Bandalos, 2002; Little, 

Cunningham, Shahar, & Widaman, 2002). 

Gibsom and Dembo (1984) and Poulou' s (2007) scales are two well-sounded instruments to 

measure mainstream education teachers' self-efficacy beliefs. In the next section, the most relevant 

instrurnents measuring English teachers' self-efficacy beliefs are described. 

English teachers' scales 

Mengui, Oros, and Abrew (2015) conducted a psychometric study whose aim was to study the 

functioning ofBanduras' Teacher Self-Efficacy Scale in an Argentine sample. So, to carry out this 

study, it was needed to develop a scale where 450 Argentine teachers participated. The first step 

was to translate Bandura's self-efficacy Scale to Spanish. The scale used a five-point Likert scale 

and seven areas of self-efficacy perception: a) the self-efficacy to influence in decision-making b) 

self-efficacy to incite in the acquisition of school equipment e) self-efficacy in education d) 

disciplinary self-efficacy e) self-efficacy to achieve parent's participation f) self-efficacy to reach 

community participation and g) self-efficacy to create an enjoyable environment at school. The 

interna! consistency ofthe sea! e was analyzed to test the psychometric functioning ofthe instrument. 



 

Also, since the Badura' s scale had not been used in Argentina, the factorial analysis exploratory was 

used to give validity to the scale. This method allows future research to apply confirmatory factor 

analysis to determine the numbers of ideals factors in comparison with the initial theoretical model. 

The results ofthe factorial exploratory analysis showed that while six ofthe first interpretable factors 

explained the 63.53 % of the variance, the factor g) self-efficacy to influence in the acquisition of 

school equipment obtained only two items. However, factor g) showed good interna! consistency as 

the others. 

The results also showed that the interna! consistency of the whole scale and each factor 

obtained acceptable values between .78 and .90. For instance, a) the self-efficacy to influence in 

decision making gained in the following study, Kü<;ükoglu (2013) investigated the self-efficacy 

beliefs ofELT instructors to identify ifthere was any significant difference among foreign language 

teachers regarding the gender, experience, and their BA degrees. There was also a total of 50 

instructors who participated, 44 of them were females and the other 6 were males. The findings 

showed that self-efficacy attitudes and beliefs do not differ in the variables that were investigated, 

gender, experience 

Lin & Gorrel (200 1) undertaken a study to discover the differences in pre-service teacher's beliefs 

at the beginning and the end of their program of instruction. The study also had the purpose of 

exploring differences between pre-service teachers in early childhood education to those in 

elementary education in Taiwan. The participants in this study were from practica! college-based 

teacher training programs in four teachers' colleges (two from North Taiwan, one from central 

Taiwan, one from South Taiwan, and one polytechnic institute in South Taiwan. Camelo-Lavadores, 

Ana Karen; Sánchez-Escobedo, Pedro; Pinto-Sosa, Jesus, 2017). and BA degrees. However, other 

studies as the following provide something different.78 b) self-efficacy in education .79 d) 
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disciplinary self-efficacy . 84 e) self-efficacy to achieve parents ' partici pation . 82 f) self-efficacy to 

reach community participation .79 and g) self-efficacy to create a good environment at school .83. 

In general, it was possible to observe that the derived factors from the confirmatory factor analysis 

replicated the theoretical structure proposed by Bandura, except for one factor, self-efficacy to 

influence the acquisition ofschool equipment, which was neither significant in the current study nor 

in the previous one. 

Chacón and Chacón (20 1 O) present a model of perceived teacher Sense of Efficacy (TSE) 

designed on a previous study conducted with 100 foreign language middle school teachers. The 

proposed model was appraised by applying Structural Equations Models (SEM) where objective 

analysis was developed in different stages: a) specification ofthe model; b) estimation ofthe model; 

e) evaluation ofthe model and d) re-specification ofthe model. 

The survey was designed based on two instruments about teaching self-efficacy, which were 

used previously in other research (Armor, Conroy-Oseguera, Cox, King, MacDonell, Pascal, and 

Zellman, 1976; Riggs and Enochs, 1990). The instrument consisted of four sections with closed 

questions anda Likert scale to guarantee the reliability and validity ofthe items. The questionnaire 

was analyzed by sorne experts so that a pilot study with ten teachers could be done. Finally, 

Cronbach's alpha obtained for the first part was 73 (self-efficacy beliefs), 95 (self-efficacy in 

English linguistics), and 79 in the third part (pedagogic strategies). 

Fu (2017) designed a scale, grounded in Bandura's self-efficacy theory, to measure 

mainstream pre-service teachers' self-efficacy in working with English Language Learners (ELLs). 

The first version ofthe scale consisted of a standard background questionnaire anda draft ofthe 52 

items Education Self-Efficacy Scale (ELL). 278 pre-service teachers participated in this phase of 

the study. The exploratory factor analysis of the collected data supported a three-factor sea! e that 
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included 35 items. A second study was conducted for further examination of the validity and 

reliability of the scale where 250 pre-service teachers participated. The researcher employed 

structural equation modeling (SEM) as a confirmatory approach to further test the fit of the three

factor structure model with the new data. The results from SEM showed that a three-factor scale 

with 33 items was better fitting and more parsimonious. The three-factor construct included: (a) 

pedagogical-content self-efficacy, (b) linguistic self-efficacy, and (e) sociocultural self-efficacy. 

Gonzales-Miñan (20 18) designed a collective teaching self-efficacy sea! e for university 

teaching staff where 414 teachers answered it. To construct the instrument, sorne steps were 

considered so that the items could be accurate to the theory. The first step was the literature review 

that included sorne suggestions and recommendations for constructing scales. The second step was 

to examine and consider sorne scales for teachers' self-efficacy. The following step was to write the 

items, trying to fill the six dimensions of the scale so that the first version of the items could be 

completed by a group of university teachers and a group of experts in the field of self-efficacy who 

validated the content. Then, a psychometric evaluation of the instrument was done by using the 

Statistical Package for Social Sciences (SPSS). 

Exploratory and confirmatory factor analysis was applied to evaluate the validity of the 

instrument. The results of the item analysis discriminated accurately since the validity rate of the 

Cronbac ' 's Alpha was high: .965. Also, the confirmatory factor analysis allowed an approximation 

to the definition and validity of the construct (Pérez-Gil, Chacón and Moreno, 2000) through sorne 

models of structural equations (Hair, Anderson, Tatham, and Black, 1999; Visauta, 1986) and using 

the statistic software LISERL. 

The scale was an instrument validated and reliable that offers empiric usefulness and 

suitability to evaluate the self-efficacy construct for the collective teachers at the University. The 
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Sorne studies agree that enactive rnastery experiences have a positive effect on pre-service 

English teachers. They perceive a greater sense of self-efficacy cornpared with other pre-service 

teachers who do not have experience (Lin & Gorrell, 2001; Liaw, 2003). Y et, until now, very little 

research concerning self-efficacy in pre-service English teachers appears to have been done in 

Mexico. Only two qualitative studies related to self-efficacy theory were found; one of thern 

considered the enactive rnastery experiences and the sense of self-efficacy of pre-service English 

teachers (Murrieta-Lo yo & Reyes-Cruz, 20 17) while the other too k into consideration the enactive 

rnastery experiences and social persuasion (Reyes-Cruz and Pool, 20 17). 

In other studies, sorne scales were constructed to test teachers ' self-efficacy. However, those 

studies did not take English teachers as subjects but teachers in general (Gibson and Dernbo, 1984; 

Poulou, 2007). Also, the iterns of those scales only focused on other variables such as efficacy for 

instructional strategies, classroorn rnanagernent, student engagernent, and teacher behavior. These 

scales did not have a strong relationship with teachers or pre-service English self-efficacy. However, 

they were useful since the steps for the construction ofthe items, their validity, and reliability was 

understandable and helpful. 

Even though the previous studies showed significant inforrnation about the process to 

construct a scale, sorne others also provided further data based on Bandura's self-efficacy theory 

and its variables (Mengui, Oros & Abrew, 2015; Chacón & Chacón, 2010; Fu, 2017; Gonzales 

Miñan, 20 18 and Siwatu, 2007). These studies showed step by step the process needed to construct 

and validate a scale depending on sorne characteristics and objectives. For example, Mengui, Oros, 

and Abrew (20 15) translated the scale, used a five-point Likert scale, and gave validity to the scale 

by using an exploratory factor analysis whereas Chacón and Chacón (20 1 O) used an instrurnent of 

four sections and a Likert scale of response. In the same way, Gonzalez-Miñan (20 18) examined 
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and considered sorne scales for teachers ' self-efficacy before constructing his scale since he wanted 

to fill the six dimensions of the scale. Finally, Siwatu (2007) constructed two different scales by 

using the Culturally Responsive Teaching Competencies (Siwatu, 2006) and Bandura's ( 1997) self

efficacy construct. 

In this section, empirical studies and studies that aimed at developing instruments to measure 

teachers' self-efficacy beliefs were analyzed. lt has been shown that even ifthere is enough research 

about mainstream education teachers' self-efficacy beliefs and EFL in-service and pre-service 

teachers' self-efficacy beliefs, the research about this topic in Mexico is still scarce. In the same 

vein, the construction of contextualizing sound instruments to measure this variable in this country 

is even more limited. A study like the one we intend to pursue may contribute to filling the existing 

gap. 
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Chapter 11: Theoretical Framework 

As the review of the literature indicates, self-efficacy has a considerable value while teaching. For 

that reason, the theoretical framework for the current research is based on Bandura's self-efficacy 

theory ( 1997). This well-established theory provides useful aspects through which one can examine 

and analyze important issues related to education. For that reason, in the following section, the sense 

of self-efficacy, motivation, and the four sources of Bandura's theory are described to define the 

self-efficacy of pre-service English teachers. Finally, this section ends with an explanation of how 

self-efficacy works with pre-service English teachers at the university level. 

Self-efficacy is the belief in one 's ability to influence events that affect one 's life and control 

over the way these events are experienced (Bandura, 1994). To individuals, the beliefs they must 

perform certain activities are the main factors that define their confidence for their successful 

outcome or failure. Besides, teachers' sense of self-efficacy is defined as the teachers' abilities to 

deal with different levels of challenge and impediment to helping students to learn (Liaw, 2009). 

Teachers who achieve a higher sense of self-efficacy can achieve their goals while teaching. The 

sense of self-efficacy of pre-service English teachers would be then related to their abilities in 

teaching English at different educationallevels while doing their practicum. 

According to Bandura ( 1997) people 's beliefs concerning their sense of self-efficacy can be 

influenced by four main sources: enactive mastery experiences, vicarious experiences, social 

persuasion, and physiological and emotional state. These sources are essential because they are part 

ofthe variables which are going to be taken into consideration for this study. 
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The most influential of these four sources is the enactive mastery experiences. Bandura 

(1997) claims that "enactive mastery experiences are the most influential source of efficacy 

information because they provide the most authentic evidence of whether one can muster whatever 

it takes to succeed." (p.80) Individuals engage in certain activities and after their performances, they 

establish sorne beliefs regarding their abilities to their successful outcomes. For instance, the more 

successful performances individuals achieve, the higher self-efficacy they acquire. Contrary to their 

failures, where individuals ' perceptions lower their self-efficacy, contributing to the expectation that 

in the future they will perform in the same way. Sorne ofthe pre-service English teachers from the 

University of Quintana Roo had been in contact with real experiences giving English classes in 

different levels, however, not all ofthem have had enactive mastery experiences. For many ofthem, 

the closest experience to reality that they had had has been the activities they performed during their 

practicum. 

Pre-service teachers from Uqroo may have enactive mastery experiences as English teachers 

in primary or secondary schools or language institutes. In this case, they could have experienced 

the reality of giving a class without being evaluated or observed. They could analyze their 

weaknesses and improve their pedagogical abilities. Also, their success or failure after teaching 

helps them to increase or decrease their self-efficacy beliefs. 

The vicarious experience is another important source of self-efficacy. Bandura ( 1997) 

establishes that "self-efficacy appraisals are influenced by the vicarious experience through model 

attainments." (p. 86) He mentioned that human behavior is learned through observation. He goes on 

saying that we learn through observation and imitation of a model without the necessity of having 

enactive mastery experiences. It consists of models that have achieved what individuals want to 

learn. Therefore, they observe them and make a comparison between what they want to achieve and 
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what they learn through observation. Pre-service English teachers observe different English classes 

to see teachers as models and form an idea of how to acquire new methods, strategies, or even 

behaviors which might be considered in the practicum. The purpose of this is to increase the pre

service English teachers' self-efficacy in their future classes. 

The third influential so urce of self-efficacy is social persuasion. Reminding someone of his 

capabilities to achieve his objectives is something important because in this way the self-efficacy 

can be improved. People who are convinced that they can achieve what they want, tend to try harder 

to attain their goals. Social persuasion is the action of receiving feedback from others, whether from 

family, friends, or other people. 

Bandura (1997) says that "social persuasion involves much more than fleeting pep talks." 

(p. 106). It is more about having the potential and power to influence people' s actions. People who 

are influenced by others can ha ve better courage to attain what they want. Having a social persuasion 

about self-actions can help to have better stimulation. Individuals improve their self-efficacy and 

feel more confident to achieve their goals. Verbal persuasion can help the pre-serv ice English 

teachers to improve their sense of self-efficacy by receiving feedback from their partner or their 

mentor from their practicum. In this way, they can correct their mistakes and have better 

performances with better strategies. Al so, pre-service English teachers can be more aware of what 

areas they need to improve for the future. 

Finally, physical reactions and emotional states can affect our actions, and for that reason, it 

is important to consider them. This source has an important role in people ' s activities because people 

who are stressed have more difficulties to attain their objectives due to the physiological changes 

that they have such as stress, fatigue, or pain. These physiological changes can affect the sense of 

people's self-efficacy because they might feel more ineffective to achieve something in their lives. 
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According to Bandura ( 1997) "people who suffer such disorders often become self-monitors oftheir 

physica1 conditions and prone to ascribe impediments arising from other sources." (p. 107) Bandura 

also mentioned that the intensity ofthe physica1 and emotional states is not the most important thing, 

but how people react to these states is how people achieve a better sense ofself-efficacy. Pre-service 

English teachers may encounter different problems while teaching, however, as future teachers, they 

must always find ways to resolve them and get a better performance. They must not let their 

emotions interfere in their process of teaching because if pre-service teachers get nervous during 

their practicum, they will not feel capable enough to teach. Consequently, they might get different 

outcomes from what they expect. For that reason, emotions have an important role in self-efficacy. 

Berg and Smith (20 14) claim that teacher efficacy beliefs are beliefs that teachers hold about 

their ability to bring about a range of positive outcomes in their classrooms. These beliefs are 

strongly related to the different variables Bandura's self-efficacy theory states ( 1997). The four 

sources of this theory are essential factors to build a high sense of self-efficacy during the process 

of practicum. A high sense of self-efficacy in pre-service teachers is likely to push them to engage 

in difficult tasks or situations. They will persist and work hard even though they are faced with sorne 

difficulties so that they can achieve their objectives. 

Self-efficacy theory is used to analyze and explain different phenomena, but this study is 

focused on pre-service English teachers' self-efficacy. The purpose of this survey study is to 

describe pre-service English teachers' self-efficacy beliefs at the University of Quintana Roo, to 

characterize the sources of these beliefs, and to determine the relationship between both variables. 

Additionally, this study intends to design a subscale for measuring the four sources of self-efficacy 

beliefs. 
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CHAPTER 111: METHOD 

In this section, the approach and method selected are defined. In the same way, the subjects, the 

context, the instrurnentation, and the procedure ofthe research are described. Also, sorne possible 

problems and ethical issues are presented. In general, this section allows us to have a better 

understanding ofthe research by providing detailed explanations and descriptions ofsome concepts 

and procedures. 

Approach and Instrument 

Due to the objectives of this study, a quantitative approach was followed, and a survey research 

method was used. According to Hejres, Braganza, and Aldabi (20 17) quantitative research can be 

defined as a research strategy that emphasizes quantification in data collection and analysis. 

Williams (2007) states that what constitutes a quantitative research method involves a nurneric or 

statistical approach to research design, which makes use ofthe data objectively to measure reality. 

Thus, Fellows and Liu (2008) establish that quantitative approaches tend to relate to positivism and 

seek to gather factual data, to study the relationships between facts and how such facts and 

relationships might accord with theories and the findings of any research executed previously 

(literature ). In the same way, because of the objective of this research, a survey was chosen as the 

main instrument. Broisn and Devison (20 15) state that the benefit of questionnaires in quantitative 

research is that they are relatively easy to analyze, and they reduce bias because ofthe presentation 

of well-established questions. Therefore, this quantitative approach and questionnaire selected 

allowed us to have a broader vision of the research problem because of different subjects from 

Cheturnal and Cozumel 
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The scale consists of 40 Likert-type items in which participants were asked to rate how 

confident they feel in their ability to engage in specific culturally responsive teaching practices by 

indicating a degree of confidence ranging from O (no confidence at all) to 100 (completely 

confident) carnpi were studied. 

Research design 

Quantitative research can be classified into non-experimental, quasi-experimental, and 

experimental. Among the non-experimental types, there are different approaches: historical, 

descriptive, and correlational. In this study, correlational quantitative research was selected. 

According to Tan (2014), a correlational study seeks to ascertain relationships between two or more 

variables. It examines whether an increase or decrease in one variable corresponds toan increase or 

decrease in another variable, in this case, the relationship between the four sources of Bandura's 

self-efficacy theory. 

Subjects 

By the time this study was implemented, there were approximately 50 students per semester in the 

Chetumal and Cozumel campi, about 100 students ifwe took into account the morning and aftemoon 

shifts. For that reason, making a census in both Cozumel and Chetumal campi was taken into 

consideration due to the nature of quantitative research. Unfortunately, only 58 students 

participated. There were 36 pre-service English teachers ofChetumal and 22 ofthe Cozumel carnpi 

ofthe University of Quintana Roo. The subjects for this research were taking the course "Práctica 

de la Enseñanza II" or "Práctica docente Il", depending on the year where the program they were 

taking (1995 or 2015) was created. Even though these courses had different names, both had the 

same purpose in the bachelor prograrn. 
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Context 

This study took place in the Chetumal-Cozumel campus at the University ofQuintana Roo. UQRoo 

is one of the most important public universities in the state of Quintana Roo with four different 

campi located in Cancun, Playa del Carmen, Chetumal and Cozumel. Chetumal and Cozumel campi 

both offer the English Language major. Students do their practicum in the last year of20 15 is a four

year program. The practicum is focused on training professionals capable of planning lessons, 

designing didactic materials, and giving English classes while they put into practice the knowledge 

gained from their major 

Ethical Issues 

For the present study, teachers in charge of Práctica de la Enseñanza and Práctica docente were 

contacted by email so that the interaction with the subjects was possible. The teachers were asked 

to share with the students the instrument and students were asked to answer the survey, but by doing 

so, it was necessary to consider the following ethical issues and problems: 

-To maintain the total privacy and confidentiality, the participants were given pseudonyms 

-To take precautions with the participants of the census that do not fully understand the objective 

of the research, a brief explanation about the relevancy of their participation for the survey was 

g1ven. 

-Do not offer any reward or demand mandatory compliance of the census for the study and letting 

the participants know that their participation was voluntary so that they feel comfortable while doing 

the survey. 

-To avoid any misleading information, a brief explanation of each section was provided in the 

questionnaire. 
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Teachers in charge ofboth subjects, five teachers in total, agreed to distribute the survey and 

additionally, they made comments and suggestions to the instrument design and drafting toa better 

understanding. The following are most relevant. 

• "1 doubt that all the students who are going to answer the question will know what 

yo u mean by formative assessment strategies." 

• "lt seems to me a little bit ambiguous. What do you mean by improving 

comprehension? Comprehension ofwhat? 

• "Maybe, in this part, it should be written in the present. .. students are still doing their 

practicum." 

• " In section 1 and 11, you should consider gathering all the questions in each section 

using the Likert function in Microsoft Forms. This will reduce the length of the 

instrument and it will make it easier to answer." 

• "This question is not clear. Questions have different purposes inside the class (i.e., 

verify students learning, to raise interest in the class or even to activate previous 

knowledge)." 

• "What do you mean by alternative strategies? (i.e. , in a context of inclusion, students 

with specific needs)." 

Once the suggestions were considered and the instrument was modified, the link ofthe very 

last version of the instrument was provided to the professors. Then, after one month, the gathering 

data was closed, and the phase ofthe analysis ofthe information started. 

41 



 



 



 



 

18. To make students feel capable to do their school activities 
0 

well. 
o lO 45 45 

19. To help students to recognize the value oflearning. o 2 14 48 36 
20. To motivate the students to demonstrate interest for the 

0 
schoolwork. 

2 28 36 34 

21. To improve the understanding ofthe course topics of a student 
0 who is failing. 

4 29 48 19 

22. To help the students to think critically. o 5 28 43 24 
23. To encourage the students' creativity. o 5 12 35 48 
24. To motivate the most difficult students. o 5 36 38 21 

1 = Not capable 2=Not very capable 3= Averagely capable 4= Capable 5= Very capable 

The pre-service teachers tended to place themselves in the "capable" and "very capable" options. 

The exception was in the items referring to group control (items 11, 14 and 15), attention to 

outstanding students (item 8), designing formative assessments (item 1), helping students to think 

critically (item 22) and motivating disinterested or difficult students (items 20 and 24). In the above 

cases, the option chosen was "average ability." Consistent with the percentages obtained with 

respect to the group control, items 10, 14 and 15 also obtained about 10% in the "not very capable" 

option. None ofthe items obtained any percentage in the "unable" option. 

These results are on the one hand encouraging the sense that having high self-efficacy beliefs 

can be positive for achieving good performance. However, caution is also warranted, as we may be 

facing a case of belief miscalibration. Respondents ha ve not faced the vicissitudes of a face-to-face 

classroom, so they may be underestimating the complexity of the task (Bandura, 1997). The abo ve 

assertion is strengthened by the observation that it is precisely the group control where students feel 

less capable, which is also true of other more complex teaching tasks, such as motivation and critica! 

thinking. These findings are consistent with those of Murrieta and Reyes (20 18) and Reyes and 

Gutiérrez (2018), who also found that students tended to overvalue their abilities and undervalue 

the complexity ofthe task. Also, these results agree with Lind and Gorrell (2003), Dumanic (202 1) 
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and Waswa and Celik (2021) who found low percentages of capability according to classroom 

management, to facilitate learning and to moti vate students in class. 

The results regarding self-efficacy beliefs for online teaching can be seen in Table 10. 

Table 10. Self-efficacy beliefs for teaching online courses 

Answer options 1 2 3 4 5 
l. To plan classes for online teaching. o 3 9 35 53 

o 3 
2 

43 31 
2. To design virtual courses. 2 
J To use digital platforms for online teaching (Zoom, Classroom, o o o 38 62 

Teams, etc.). 
4 . To teach online classes/remote (synchronous). o 3 7 35 55 

o 9 
1 

48 28 
5. To supervise virtual courses (asynchronously). 5 
6. To create digital didactic material for learning. o 3 5 40 52 
7. To adapt digital sources (videos, mov1es, songs, games) for 

2 2 9 45 43 
learning. 

3 3 
1 

43 40 
8. To give individual online advising to students that require it. o 

o 7 
2 

47 26 
9. To develop online evaluation instruments. 1 

o 3 
2 

31 41 
10. To grade jobs on digital platforms. 4 
11. To use various tools (Kahoot, Loom, Genially, Quizizz, etc.) to o 3 

1 
24 57 

enrich online classes. 6 
1 =unable 2=Not very capable 3=Average capable 4=capable 5=Very capable 

Table 10 shows a trend like the previous one. That is, the subjects tended to place themselves equally 

in the "capable and very capable" options. For example, in the capable option, the highest value was 

24% for item 11 : using various tools (Kahoot, Loom, Genially, Quizz) to enrich online classes and 

the 48% was for item 5 related to supervising virtual courses asynchronously. Additionally, in the 

"very capable" option, the highest percentage (62%) was related to the use of digital platforms for 

online teaching (Zoom, Classroom, Teams, etc.). However, in items referring to designing online 

courses, elaborating online evaluation instruments, and grading work on digital platforms, 

percentages above 20% were obtained in the option "average ability" (items 2, 9 and 10), while in 
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the items 11 and 5 previously mentioned, percentages of 16% and 15% were obtained. The rest of 

the items in the same section were below 10% and the "unable" and "not very capable" options had 

very few subjects and very low percentages: between 3% and 9%. 

The results show that most ofthe subjects claim to feel capable enough to perform in their 

online classes, which is understandable since most of them have not experienced unfavorable 

outcomes while using sorne digital apps and platforms. Consequently, they have high beliefs about 

their abilities to perform well. These beliefs are encouraging since feeling efficacious could lead 

subjects to successful outcomes (Bandura, 1997). 

In the six semesters of the major, participants who graduated under the 1995 program of 

studies too k the "Educational Technology" subject, in which they learn the use of different teaching 

applications. And, in the 2015 program, participants took subjects related to the use oftechnology 

tools such as Information Management through the Information and Communication Technologies. 

Also, students had the opportunity to choose between two technological techniques: Virtual 

Learning Environment Design or the Design and Evaluation of Learning Objects. Consequently, 

the beliefs sorne pre-service teachers have regarding their teaching online might be related to the 

training they received in this subject. 

He (20 14) and Dolighan and Owen (2021) stated that the more training is received, the higher 

the self-efficacy beliefs. Kudinova and Arzhadeeva (2020) also found that doing practicum at the 

university has helped students to feel more confident while performing and increase their self

efficacy through the time. However, it must be considered that subjects in this study have 

experienced just online practices. Therefore, the reality may be complete! y different from what they 
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Table 12. Teaching experience during the practicum 

Answer options 1 2 3 4 5 

My performance giving classes is o o 26 57 17 

My ability for teaching a difficult topic is 2 o 43 48 7 

1= Very Poor 2 = Poor 3 = Fair 4 = Good 5 = Excellent 

1 had success giving classes o o 14 66 21 

1 had unfavorable results giving classes 5 60 28 3 3 

l=Never 2 = Seldom 3 = Sometimes 4 = Frequently 5 = Always 

As can be seen, students showed even higher values in the first item where 57% of the 

participants claimed to have "good performances" when giving their classes and the 66% p1aced 

themselves in the "frequently" response when referring to having success when teaching (item 3). 

Moreover, when it comes to participants' ability to teach a difficult topic (item 2), 48% of the 

participants mentioned that they are able to perform well, but 43% respond to feel just fair enough 

and very few of them (7%) rate their performance as excellent. 

The results show that most of the subjects claim to feel capable enough at their practicum. 

However, participants may be facing a case of overestimation oftheir teaching since there is a lack 

of experience in a face-to-face class. They only ha ve an idea of what might be their real teaching, 

but they do know exactly how their performances and outcomes will be. In the same vein, Cankava 

(20 18) found that teaching experience is an important factor for self-efficacy beliefs for real teaching 

as the satisfaction and motivation of pre-service teachers during their performances will help them 

to develop high self-efficacy levels. 

We were also interested in knowing about pre-service teachers' vicarious experiences. Table 13 

shows the results. 
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Table 13. Vicarious experience 

Answer options 2 3 4 5 

1 compare the way 1 teach with my partners 
14 14 45 10 17 

Seeing my partners to teach well motivates meto teach better 
2 o 15 24 59 

Seeing my partners teach well certain topics helps me visualize 2 o 19 36 43 
myself in the same way. 

1 look for competent partners as models in order to improve my 7 19 34 o 40 
learning. 
1 evaluate my teaching skills in relation with my partners 

2 7 26 38 27 

l= Never 2 = Seldom 3 = Sometimes 4 = Frequently 5 = Always 

Percentages from "always" responses are to sorne extent consistent except from item 1 and 5 where 

"sometimes" and "frequently" options were chosen. These results indicate that the participants have 

gone through vicarious experiences in a high frequency. It can also be pointed out that the highest 

value was related to ítem 2 (seeing my partners to teach well motivates meto teach better) where 

the percentage was 59. 

These results show the importance of the v1carious expenence provided by models. 

Participants increase their self-efficacy and motívate themselves by comparing their partners' 

performances. According to the data, participants also look for competent partners to visualize 

themselves in the same way in the future. 

Bandura ( 1997) mentions that human behavior is learned through observation. He goes on 

saying that individuals learn through observation and imitation of a model. Seeing people succeed 

by effort raises individual 's beliefs that they possess the same capabilities to perform and have 

success. In the same way, observing others' failures despite their effort can allow people to judge 
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their own efficacy to perform certain activities and consequently they may be assumed to have the 

same success or failures. The impact of an individual 's behavior allows pre-service teachers to 

acquire new knowledge, skills, or strategies to succeed. That is why pre-service teachers seek 

competent mentors or partners as models. 

These results are in sorne way related to the study ofPerkanli (2009) where student teacher's 

efficacy also depended on the mentors' behaviors, since they are the most influential in terms of 

modeling for pre-service teachers. In both situations, partners and mentors might help pre-service 

teachers to increase self-awareness, improved problem solving and enhanced autonomous learning. 

Once pre-service teachers are convinced, they have learnt enough to succeed, they emerge 

stronger to e reate a good environment to perform better. In that sense Yuan and Lee (20 14) state 

that a good environment should also be created among students, pre-service teachers, and mentors 

to work strongly and increase the self-efficacy beliefs during the practicum. 

Table 14 shows the results about verbal persuasion. 

Table 14. Verbal persuasion 

Answer options 2 3 4 5 

My students have told me that they respect me as a good teacher 14 3 34 33 16 

My students have expressed their admiration for my good teaching 
14 40 34 skills 5 7 

My partners have told me that I am a good teacher. 5 3 29 40 22 

My partners have congratulated me for my good teaching skills. 7 5 29 35 24 

My teacher and/or supervisor had told me that I am good at giving 14 5 26 29 26 
classes. 
My teacher and/or supervisor had told me that I have talent for 
giving classes. 29 7 28 24 12 

l= Never 2 = Seldom 3 = Sometimes 4 = Frequently 5 = Always 
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Regarding this source, the highest percentage was concentrated in the "frequently" and "sometimes" 

options, being 40% response in ítem 2 and another 40% in item 3. In both items, students ha ve 

expressed respect or admiration for their partner's teaching skills. However, the option "never" in 

item 6 My teacher and/or supervisor had told me that 1 am good at giving classes) was chosen by 

29% ofthe pre-service teachers. This last result shows that there is a contradiction from participants' 

responses since the "never" option was also chosen in item 7(My teacher and/or supervisor had told 

me that 1 have talent for giving classes. ). This ambiguity might be regarding the fact that students 

are from different Campi. Therefore, they received different feedback from other teachers. 

According to the results, pre-service English teachers have received feedback during their 

teaching. However, the frequency in which they have received that feedback changed according to 

the source: a student, a partner or mentor. For example, when it comes to student support, the answer 

chosen was the "sometimes" option but when referring to pre-service teachers' partners, the option 

was placed in the "frequently" option which shows that pre-service teachers receive more support 

from their partners than from their students. These differences may arise since pre-service teacher's 

partners are more aware about what pre-service teachers must do to perform well to succeed. 

Contrary to what the students see through the classes. Another important observation was regarding 

mentors ' support since in ítem 5 (M y teacher and supervisor had told me that 1 am good at giving 

classes) the answer chosen was the "frequently" option with 29%. However, in item 6 (My teacher 

and supervisor had told me that 1 have talent for giving classes) pre-service teachers chose the 

"never" option with 29%. These two different responses may suggest that mentors consider pre

service teachers capable ofperforming certain activities but need to keep improving to perform even 

better. 
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Bandura (1997) contends that "verbal persuasion involves much more than fleeting pep 

talks." (p. 106). It is more about having the potential and powerto influence people's actions. Verbal 

persuasion is widely used to help individuals believe that they can attain challenges or difficult 

situations. It is more understandable how verbal persuasion works in pre-service English teachers. 

When mentors, partners and even students tell teachers they have the capabilities to carry out certain 

activities, they are more convinced oftheir success and, consequently, strive to achieve their goals. 

As can be observed, pre-service English teachers receive feedback from different people and 

the feedback they receive has a significant effect on their sense of self-efficacy while performing 

and teaching. Pre-service teachers who are struggling with stress or anxiety may find it difficult to 

overcome challenges. However, the way in which pre-service teachers face adversity may allow 

them to have success. Moreover, the leve! of support received from others may be also rewarding. 

Berg and Smith (20 14) suggested that pre-service English teacher' s performances and outcomes are 

related to the leve! of support received while teaching which means that, the more support pre-

service teachers receive, the higher the self-efficacy they feel. 

The last self-efficacy source we investigated was physiological and emotional states. In table 

15 the results are presented. 

Table 15. Physiological and emotional states 

Answer options 
Giving classes makes me feel relaxed. 
I feel complete when giving classes 
1 fee1 energetic giving classes 

I think clearly about giving classes. 

7 
5 

2 

2 

1 feel good giving classes. 2 
1 = Never 2 = Seldom 3 = Sometimes 4 = Frequently 5 = Always 
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2 
19 
7 

3 

7 

3 

3 4 5 
33 22 19 
35 29 24 

12 41 41 

36 29 26 

26 30 39 



 

Pre-service English teachers tended to place their answers in the "sometimes" option with 

percentages between 33 and 36%. These results show that pre-service English teachers sometimes 

feel motivated and relaxed to perform in their classes. Also, in ítem 3 percentages were placed in 

the "sometimes" and "frequently" option. 45% of pre-service teachers claimed to feel energetic 

while giving their classes which is encouraging since this kind of emotions can lead pre-service 

teachers to release, control and regulate their actions to achieve their goals at teaching. Finally, in 

ítem 5 where the answer chosen was the "always" option, 39 % of the students claimed to feel 

comfortable while giving classes which means that they are more likely to have successful 

outcomes. 

These results show that most ofthe pre-service teachers have positive perceptions regarding 

their teaching. They claimed not to feel stress, anxiety, or worry about performing a task, which is 

positive since all these reactions can impact on how pre-service teachers feel about their capabilities 

to perform a situation. For instance, pre-service teachers who feel more relaxed when doing their 

practicum may be more likely to persist in a task and elevate their self-efficacy when facing a 

frustrating event. Contrary to those pre-service teachers who feel stress or anxiety, they may not be 

in conditions to perform successfully since their emotions may lead them toa lower sense of self

efficacy. Consequently, pre-service teachers may experience frustration or failure at teaching. In the 

same context, Reyes-Cruz (2020) found that pre-service teachers experienced negative emotions at 

the beginning of their practicum, but these emotions turn into positive ones as the time passes and 

experience is gained. 
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Self-efficacy beliefs and the sources of self-efficacy in EFL students 

The third research question was How do research selj-efficacy beliejs relate to the sources of selj-

efficacy in EFL students? To identify any relationship between these variables, they had to be 

correlated, so a Spearman's rho method was performed in SPSS. As Table 15 indicates, the strongest 

correlation occurred between self-efficacy and mastery experience, followed by self-efficacy and 

physiological and affective states and finally, self-efficacy and verbal persuasion. In addition, these 

correlations were significant at the 0.01 level, therefore, it can be said that this relation really exists 

in the population (Muijs, 2006). On the other hand, vicarious experience did not have a strong 

correlation to self-efficacy. 

Table 16. Correlations between self-efficacy and the four sources 

Correlations 

Enactive 
Self- mastery Vicarious Verbal Physiological and 
efficac;t exQenences exQenence Qersuaswn emotional states 

Spearma Self- Correlation 1.000 .671** .255 .545** .623** 
n's Rho efficacy coefficient 

Sig. .000 .053 .000 .000 
(bilateral) 

N 58 58 58 58 58 

** The correlation is significan! at 0,01 level (bilateral). 

This last relationship is logical because students are just starting out in teaching, therefore, few of 

them, if any, can be considered role models. Covid-1 9 pandemic prevenís students from being 

together in a classroom, as it used to be. Then, they had very few opportunities to observe or to 

interact with their classmates and teachers. Physiological and emotional states are then even more 

important than before, online teaching might cause students to struggle with new challenges, they 

are not used to, and which may lead them to poor performances. However, ifthey have more positive 

emotions, they can boost their confidence in their capabilities to perform better. 



 

Bandura claims (1997) that people's beliefs conceming their sense of self-efficacy can be 

influenced by four main sources. When enactive mastery experience is the most influentia1, it is 

followed by vicarious experience, verbal persuasion, and finally physio1ogical and affective states. 

Nevertheless, according to the results, vicarious experience did not gain the same value as Bandura's 

theory. These results are understandable because pre-service teachers do not have the same 

interaction among them since classes are online. Consequently, they do not know how to compare 

their performances and learn from their teachers. Bandura ( 1997) also states that vicarious 

experience is another important source since people also learn through observation and imitation 

without having mastery experiences. However, as the practicum of pre-service English teachers are 

online, and they did not have someone who observed as a model this source ofself-efficacy did not 

have the same value as Bandura stated. 

Now, considering that all classes are online and pre-service teachers do not have much 

interaction with their partners, the role of the physiological and affective states gained such 

importance in their self-efficacy. People who have stress, fatigue, or pain are more likely to feel 

more ineffective to achieve their goals. However, how pre-service teachers react to those states is 

how they might overcome different problems and achieve a better sense of self-efficacy. If pre

service teachers are motivated and have a high sense of self-efficacy, they will be able to engage in 

difficult tasks or situations (Bandura, 1997). 

Also, another source of importance was the verbal persuasion since mentors are the only 

ones who have more contact with pre-service teachers during this pandemic. Therefore, the verbal 

feedback and support they provide to their students might make a difference in how effective or 

motivated students feel to boosting new activities to increase their sense of se1f-efficacy. 
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one ofthe most relevant, followed by the physiological and emotional states and verbal persuasion. 

The vicarious experience did not have a strong correlation with the self-efficacy and for that reason 

was in the last place. This situation was attributed to the fact that pre-service teachers did not have 

face-to-face classes, so they did not have the opportunity to observe their partners' performances 

while teaching. Consequently, they did not have the chance to learn from their peers. Professors in 

the English Language Majar must be aware ofthe influence they have over students' self-efficacy 

beliefs. Nonetheless, special attention should be paid to the fact that not all pre-service teachers have 

experience at teaching and even less at teaching online. 

Limitations 

One ofthe limitations ofthis study was the return rate ofthe questionnaire. Even though both groups 

from different campi (Chetumal and Cozumel) were selected to be part of the project, it was not 

possible to obtain a larger sample to achieve the certain parameter that was raised at the beginning 

ofthis research. However, it was decided to use both morning and afternoon shifts from both campi 

to have a larger number of participants to the research. 

It must be noted that a limitation regarding this research is the lack of face-to-face classes 

due to the Covid-19 pandemic, which forced pre-service Engl ish teachers to do their practicum 

online. This situation might have contributed to make pre-service teachers more efficacious as they 

were teaching online. That was principally because participants seem to have the ability ofplanning 

and using digitals platforms, but they did not have the challenge ofteaching a face-to-face class. 

In the same way, due to the pandemic, it was necessary to modify sorne aspects of the 

research. At the beginning of this work, it was expected to apply the survey printed and physically 

in both campi. However, as the pandemic situation started, an online instrument had to be 



 

constructed by adding a self-efficacy subscale regarding the online teaching. Nevertheless, as it was 

an online survey and there was not a face-to-face interaction with participants, not all of them 

answered the survey. Consequently, the results obtained were quite different as expected. 

Implications 

Sorne implications ofthe current study can be grouped in academic and practica] applications. For 

instan ce, when referring to academic applications, the literature of this research can be taken as an 

example since all this information can be helpful and useful for other studies whereas in the practica] 

view, all the information obtained can be used for making suggestions and improving pre-service 

teacher's performances while they are doing their practicum. 

From an academic point ofview, this study has allowed the integration ofvaluable research 

to understand that the self-efficacy beliefs of pre-service English teachers can be affected or not by 

the four sources of Bandura's theory: enactive mastery experiences, vicarious experience, verbal 

persuasion, and physiological and emotional states. Additionally, there was also literature related to 

the self-efficacy scales used to measure self-efficacy beliefs ofpre-service teachers. The information 

found also was useful for the construction ofthe instrument presented in this research. Finally, from 

a theoretical point ofview, the information collected might allow us to understand better pre-service 

teachers' performances while teaching. 

Now when referring toa practica] point ofview, the conclusions ofthis study might allow 

professors to make better decisions to help pre-service English teachers to perform well in their 

practicum. In this sense, what was established was not only a theoretical framework where the 

variables are presented but also the relation these variables have over certain situations pre-service 

English teachers must face. 
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APPENDIX 

Universidad de Quintana Roo 
Encuesta sobre autoeficacia en la docencia del inglés 

Le solicitamos su cooperación para responder los ítems que aparecen a continuación. Por favor, no 
deje preguntas sin contestar, no existen respuestas falsas o verdaderas, correctas o incorrectas. 

Para cada enunciado encierre en un círculo en la columna de la derecha la respuesta que mejor refleje 
tu percepción sobre tu capacidad para realizar las siguientes actividades en las prácticas docentes 

contempladas en tu plan de estudios. 
1= Incapaz 2 = Poco capaz 3 = Capacidad promedio 4 =Capaz 5 =Muy capaz 

l. Usar estrategias de evaluación formativa variadas. 1 2 3 4 5 
2. Proporcionar una explicación alternativa o ejemplo cuando los estudiantes estén 1 2 3 4 5 

confundidos. 
3. Elaborar preguntas adecuadas para mis estudiantes 1 2 3 4 5 
4. Implementar estrategias alternativas en mi clase 1 2 3 4 5 
5. Responder a preguntas difíciles por parte de mis estudiantes 1 2 3 4 5 
6. Ajustar mis lecciones para el nivel adecuado de cada estudiante 1 2 3 4 5 
7. Medir la comprensión de los estudiantes de lo que he enseñado l 2 3 4 5 
8. Proporcionar desafíos apropiados para estudiantes muy capaces 1 2 3 4 5 
9. Controlar el comportamiento perturbador en el aula 1 2 3 4 5 
10. Hacer que los estudiantes sigan las reglas del aula 1 2 3 4 5 
11 . Calmar a un estudiante que es problemático o ruidoso l 2 3 4 5 
12. Establecer un sistema de control de clase con cada grupo de estudiantes 1 2 3 4 5 
13. Evaluar el conocimiento de los estudiantes de acuerdo con lo que he enseñado. 1 2 3 4 5 
14 Evitar que algunos estudiantes problemáticos arruinen una lección completa 
15. Responder a los estudiantes desafiantes 1 2 3 4 5 
16. Tener expectativas claras/realistas sobre el comportamiento de los estudiantes 1 2 3 4 5 
17. Establecer rutinas para mantener las actividades funcionando sin problemas 1 2 3 4 5 
18. Hacer que los estudiantes se sientan capaces de hacer bien sus trabajos escolares l 2 3 4 5 
19. Ayudar a los estudiantes a reconocer el valor del aprendizaje 1 2 3 4 5 
20. Motivar a los estudiantes que muestran poco interés por el trabajo escolar 1 2 3 4 5 
2 1. Mejorar la comprensión de un estudiante que está reprobando 1 2 3 4 5 
22. Ayudar a los alumnos a pensar críticamente 1 2 3 4 5 
23. Fomentar la creatividad de los estudiantes l 2 3 4 5 
24. Llegar a los estudiantes más difíciles 1 2 3 4 5 

Para cada enunciado encierra en un círculo en la columna de la derecha la respuesta que mejor refleje 
tu percepción sobre tu capacidad para realizar las siguientes actividades sustitutas de las prácticas 
presenciales debido a la pandemia. 
1= Incapaz 2 = Poco capaz 3 = Capacidad promedio 4 =Capaz 5 =Muy capaz 

25. Planear clases para la enseñanza en línea 1 1 1 2 1 3 4 15 
26. Diseñar cursos virtuales 1 1 1 1 
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27. Utilizar plataformas digitales para la enseñanza en ínea (Zoom, Classroom, 1 2 3 
Teams, etc.). 

28. Impartir clases en línea (sincrónicas) 1 2 3 
29. Supervisar clases virtuales ( asincrónicamente) 1 2 3 
30. Crear materiales didácticos digitales para el aprendizaje 1 2 3 
31. Adaptar recursos digitales (videos, películas, canciones, juegos) para el 1 2 3 

aprendizaje 
32. Dar asesorías en línea individualizadas a estudiantes que lo requieran 1 2 3 
33. Elaborar instrumentos de evaluación en línea 1 2 3 
34. Calificar trabajos en plataformas digitales 1 2 3 
35. Utilizar diversas herramientas (Kahoot, Loom, Genially, Quizizz, etc.) para 1 2 3 

enriquecer las clases en linea. 

36. ¿Has enseñado inglés antes de las prácticas docentes? 

Sí No ---- ----

Si tu respuesta fue no, pasa a la pregunta 28 

Si su respuesta fue sí, subraya la respuesta correspondiente a tu caso. 

37.- ¿En qué modalidad diste clase? 
a) Clases remuneradas frente a grupo b) clases como servicio social 

e) asesorías particulares e) Círculos de conversación 
d) otros, digan cuál _______________ _ 

38. ¿Por cuánto tiempo realizaste esta actividad? 

a) De 3 a 6 meses b) De 7 a 11 meses e) De 1 a 2 añosd) de 3 a 4 años e) de 5 años o más 

39. ¿En qué nivel educativo diste clases? 

a) Maternal b) Preescolar e) primaria d) Secundaria e) Preparatoria f) Universidad 
g) Institutos multigrado (donde hay estudiantes de diversas edades y niveles mezclados) 
h) Otros: _________ _ 

Para cada enunciado encierra en un círculo la respuesta que mejor caracteriza tu experiencia enseñando 

inglés de las prácticas 

4 

4 
4 
4 
4 

4 
4 
4 
4 

1= Pésimo 2= Malo 3= Regular 4= Muy bueno 5= 
Excelente 

40. Mi desempeño dando la clase fue III 2 l 3 l4l 5 
41. Mi habilidad para enseñar un tema difícil fue J1J 2 J 3 J4J5 
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Para el siguiente enunciado encierre en un círculo la respuesta que meJor represente tu 
desempeño durante las clases impartidas antes de realizar las prácticas. 
l=Nunca 2=Casi nunca 3= A veces 4 =Casi siempre 
5= Siempre 

42. Tuve éxito impartiendo la clase 1 2 3 4 5 
43.Tuve resultados poco favorables impartiendo la clase 1 2 3 4 5 

Para cada enunciado encierre en un círculo la respuesta que mejor caracteriza tu experiencia 
enseñando inglés durante las prácticas 
1= Pésimo 2= Malo 3= Regular 4= Muy bueno 5= 
Excelente 

44. Mi desempeño dando la clase fue 1 2 3 4 5 
45. Mi habilidad para enseñar un tema dificil fue 1 2 3 4 5 

Para el siguiente enunciado encierra en un círculo la respuesta que mejor represente tu 
desempeño dura nte su práctica docente 
l =Nunca 2=Casi nunca 3= A veces 4 =Casi siempre 
5= Siempre 6=no he realizado prácticas presenciales 

46. Tuve éxito impartiendo la clase 1 2 3 4 5 
47. Tuve resultados poco favorables impartiendo la clase 

Para cada enunciado encierra en un círculo la respuesta que mejor represente las acciones que 
realizas durante su práctica docente 
l=Nunca 2=Casi nunca 3= A veces 4 =Casi siempre 
5= Siempre 

48. Comparo mi forma de enseñar con la de mis compañeros de práctica 1 2 3 4 5 
49. Ver a mis compañeros enseñar bien me motiva a enseñar mejor 1 2 3 4 5 
50. Ver a mis compañeros enseñar bien ciertos temas me ayuda a 1 2 3 4 5 

visualizarme de la misma forma 
51. Busco compañeros competentes como modelos 

. . 
1 2 3 4 5 para meJorar m1 

enseñanza 
52. Evaluó mis capacidades de enseñanza en relación con mis compañeros 1 2 3 4 5 

de práctica 
Par a cada enunciado encierre en un círculo la respuesta que mejor represente las 
siguientes acciones durante tu pr áctica docente 
l=Nunca 2=Casi nunca 3= A veces 4 =Casi siempre 
5= Siempre 

53. Mis estudiantes me han dicho que me respetan como un buen maestro 1 2 3 4 5 
54. Mis estudiantes me han expresado su admiración por mis buenas 1 2 3 4 5 

habilidades de enseñanza 
55. Mis compañeros me han dicho que soy un buen maestro 1 2 3 4 5 
56. Mis compañeros me han felicitado por mis buenas habil idades de 1 2 3 4 5 

enseñanza 
57. Mi maestro de práctica me ha dicho que soy bueno dando clases 1 2 3 4 5 
58. Mi maestro de práctica me ha dicho que tengo talento para dar clases 1 2 3 4 5 

Par a cada enunciado encierre en un círculo la r espuesta q ue meJor represente tus 
emociones durante tu práctica docente 
l=Nunca 2=Casi nunca 3= A veces 4 =Casi siempre 
5= Siempre 
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59. Dar clases me hace sentir relajado 
60. Me siento pleno cuando doy clases 
61. Me siento con mucha energía cuando estoy dando clases 
62. Pienso con más claridad cuando doy clases 
63. Me siento bien cuando doy clases 

Datos demográficos 
Elige la opción que corresponda a tu caso: 

l . Mi género es: 
a) Hombre b) Mujer 

2.Mi lengua materna es: 

a) Españolb) Maya 

3.-El campus donde estudio es: 

e) inglés 

a) Chetumal b) Cozumel 

4. La materia que curso es: 

d) otro 

a) Práctica de la enseñanza 11 b) Práctica docente 11 

1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
l 2 3 4 5 

S.-Sabemos que la pandemia ha cambiado la forma en que se hacían las prácticas docentes, si hay algo que 
quisieras mencionarnos al respecto, puedes hacerlo en el siguiente espacio. Cualquier comentario es 
bienvenido. 

6.- ¿Te gustaría participar en una entrevista de seguimiento a este cuestionario? Si es así anota tu nombre 

y correo electrónico, si no, deja este espacio en blanco. 
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